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which includes truthfulness. If someone asks us a question to
which a truthful answer results in a breach of confidence or will
hurt another person in some way, should we still be truthful in
our answer? Higher-order questions, such as, “Why is this value
important in this situation?”  “If we choose to display this value,
what else should we consider?” are important in helping chil-
dren learn the appropriate application of values in their every-
day life. 

Even presuming that Adventist educators can provide the
context, information, and inspiration for teaching positive val-
ues, if school-taught values are overlaid with conflicting family,
media, or society values, this can cause values schizophrenia.
The same is true if students have a distorted understanding of
God’s character. 

There is no set formula for teaching values, but unless a
value is held by the majority of people in an organization, the
mere act of stating it verbally or in writing will not embed the
value in people’s consciousness and behavior.13 Once the teach-
ing staff understand the origin of values and subscribe to using
values to help students develop an understanding of God’s
character, some practical strategies can be used to ensure that
the school operates in harmony with God’s pattern of love.

Here is an A B C D E approach to teaching values that out-

lines five broad principles and incorporates the worldview,
head, hand, and heart elements for teaching values. 

A. Atmosphere. Create value-filled classrooms and a school
climate that promote godly values through teacher modeling,
focusing on the character of God and intentional use of slogans
and posters as visual reminders.

B. Belief and affirmation. Use affirmation statements for
exposure and reflection that present values as attributes of
God’s character, such as “Because God is love and gives freely to
us, we use the gifts and talents He has given to the best of our abil-
ity. In everything we do, we give our best.” If affirming with
awards, call them “Glimpses of God” or a similar name to place
the focus on God’s character, rather than only on the students’
behavior. 

C. Curriculum. Embed values across the curriculum. Values
will have greater significance when woven into all elements of
the daily program and integrated into life learning.14

D. Definition and description. Explain the meaning and ap-
plication of each value. Because most values are quite complex
and abstract concepts that take time to attain, teachers may as-
sume a knowledge base in students that does not exist. Instruc-
tion should include biblical, historical, and contemporary ex-
amples along with discussion, moral dilemmas, either/or
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Choose classroom posters and school/class newsletters that
promote the value of the week/month. Schedule chapels/worships
that feature stories of biblical, historical, or contemporary individ-
uals who made wise choices. Promote the value of decision mak-
ing for the class/school. Songs can emphasize discernment (“I
have decided to follow Jesus” with alternative verse: “I’ll make
good choices because I love Him.”)

Across the top of the blackboard write: “God chose me to be
His child—I am learning to make wise choices that honor God.” 

Each day in class worship, explore relevant Bible texts (e.g.,
Philippians 4:8, 9; 1 Corinthians 3:19) and stories. Pray for dis-
cernment and wisdom.

During a unit on healthy eating, include opportunities for stu-
dents to make food choices and to justify the reasons for their
choices. Discuss the reasons, and explore the importance of dis-
cernment in eating habits.

Students participate in preparing a healthy lunch from local pro-
duce and compose and sign a personal “Healthy Eating Manifesto.” 

Throughout the week, the children, teacher, and others at
school affirm discerning behavior choices by placing named Pop-
sicle sticks in a tin labelled with the affirmation statement from
the Belief and Affirmation section.

Table 1: What the A B C D E Approach to the Teaching of Discernment Might Look 
Like in Two Different Class Settings Over One Week

HOW DISCERNMENT SHOWS US GOD’S CHARACTER – TEACHER UNDERSTANDING
God is all-wise and all-knowing because He can see the end from the beginning. In His love, God gave us 

the power of choice as His ultimate gift. We have the freedom to accept or reject Him.

Because they are dealing with older students, teachers should
share their own experiences with discernment and talk through
the processes that helped them make their choices. Slogans and
posters can also be used, such as “You are what you think.”

Have a poster or wall display with the words, “God chose my
life and gave His Son to die for me—I will honor God in my
choices.” OR “In what I read, write, do, and watch, I choose to
honor God.”

While discussing fables and folklore in English class, include a
culturally appropriate story in which the main character makes a
choice. Discuss whether the choice is wise, and how people make
wise choices. Then have the students write their own narrative in
which the character practices discernment.

Ask students to divide themselves into groups, then have each
group choose an activity that involves research, writing, and per-
forming a folklore narrative in a chosen genre.

After the activity, assign an individual reflection task in which
the students evaluate their choice of group and how well their
group worked to achieve its goals.

GRADE 4 CLASSROOM GRADE 9 ENGLISH CLASS

We will know we are growing in discernment when:
• Students who stand up for what they believe are honored by staff and students.
• Students and staff take time out to think before acting.
• Students and teachers make a habit of praying for wisdom before making important choices.

Atmosphere

When discernment is first introduced, spend time explaining the value. This can include describing what dis-
cernment sounds like in words and what it looks like in action. 

Choose a definition that is age appropriate—“Discernment is making wise choices”; “Discernment is involving
God in every choice we make”; or “Discernment is being able to recognize and make wise life choices. It involves
understanding God’s plan for happy living and making choices that will help us live the lives God intends for us.
Discernment recognizes the gift of freedom God gives us and our responsibility to learn to use that gift wisely.”

Belief and Affirmation

Curriculum

Definition and Description

Experience



choices, ranking, and narratives to increase values literacy.
E. Experience. Facilitate opportunities for students to flex

their “character muscles” in real-life situations. This is a con-
tinuing process in the classroom that can be reinforced if teach-
ers also devise creative ways of involving their students in
school, church, or community projects where they can enact
God’s values in their lives.15

An example of what the A B C D E approach to teaching
values may look like in the classroom is provided in the table
on page 20.

The Nexus Between Values and Faith Development 
Character building does not happen overnight; nor can it

simply be written into the curriculum and treated like other
subject matter. While intentional and explicit values-education
programs are useful, educators must recognize that the inter-
nalization of values is not a linear progression, but rather a
multifaceted process involving the whole school community
and more significantly, God. Character development is not
something we do to prepare for heaven; it is something God
does for and in us to restore us to His image. Therefore, values
education and faith development are connected in a symbiotic
relationship and are inextricably linked. Adventist teachers are
privileged to be partners in this process of restoration. Their
authenticity in living God’s values will be judged by their stu-
dents and will leave a lasting impression, either positive or neg-
ative; but it is God who facilitates change in students’ lives. 

Elite athletes often have a cabinet full of trophies. Each trophy
tells something about the person who won it. Trophies exist to
be displayed; to reflect and declare to the world the wonderful
accomplishments of the persons on whom they were bestowed.
Every Adventist teacher and student is a trophy of God’s grace,
won by the sacrifice of Jesus Christ on the cross, and thus chal-
lenged to live out the values of God’s character: “You are . . . God’s
very own possession. As a result, you can show others the good-
ness of God, for he called you out of the darkness into his won-
derful light” (1 Peter 2:9). Even when Adventist schools include
values in their mission statements, promote values in their
newsletters, and teach values intentionally in their classrooms, a
teacher who is a living trophy of God’s grace is the most powerful
values statement an Adventist school can make. 
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